AR T A G35 /N ETE U
IR & 2 8 e SR R A2
EHEEUTKEHASHEEEEKBREM/NER FEHEH 134400

TR Gud il S LB R BE R AR L 5 AR G UL B B i, SCARIR
U SCHUF SEDLTAE R NARAAT 55 I N AE 2R - AT % G A RN BR B i A7 7
RIZA AL TR W S R L, R BESCEILSCA S 5 1 S AR T
A ASCNRRE A AERZ B Y R, BRI SCHCEE 5 AR G ST AR ) oK &%
LA EBON I 5 G AR EM R = SCARTERYZ . IREARSG . IS BT
FALH A PEOTIRAE AR, RRABGACTTR R IS4, BURRL &
AR, RSO RARAE T2 AR oD, FEARTHESCRE I EIR, B A AL
CANCESPE A=IER

REEW: SR RS ANEIESG BE AR SCAERN RIEVR

AL 75 A% G SO AR BB IR o i K SZAER G2 355 #0R B B SCEEE I
WRAAESS o« INETE SN SR SR R 2B, g iR Ky % 483
WA, Yo 7l Resss MR, B H L DUl RS ERcE . i
HESZIuEM, b IAHBIHREM RTHE 30%, ASCHHHEE et 7 F I #ik.
ETIN, EXHERBEIEEARRTSC . G R 5TE, 8537
Rrsf SR, e SO S AR R I RE . IRAR RN FE TR . Sedn M % 485
G HEEAE ) LENFIBE L, BOMHIRFFIUMBCA A, LRI E NI R
FF o BAESERRHEET, RGBT F AR R B I B0
ZETH, B TIECTAES ASCHERS—, SUWRIER IERIEEAE O R . JE
THEBG NS, RRBEANSEEINE, 228 MRS U E T

= BREGALE /NEECHE RS NERR

(—) EREME: AR ZERMAHIRRA W

TESOAR B SR, 16 5 SO BER AR L, R SO AR BROZRa i (1
g Wy Wi XENEE, 2 THENHL. #REMENS. S8
M, SRR, B RARE G R . IR SCIRIE S ], B
AT 5k BB TE GRS K, ST A (R RV EE, %
HEMATE AFpE.



(=) BEABW: FARRSTILEMARSIES

NEESHAAMUE R S AR Y, RGN IR0, (TSt
LTS 1% G SO AR e TR L) BIAfR Y, S h HeU 5 E G B o
TREAE LR B ESIAE. WG, 58, e, ZESREHN
%, SH/NAER HbnmERE, REIEIISCAREIER, Sl “2IE307 5
N7 HIAHG .

(Z) %BRHME: ERJLENDMRE, KIMHRRHE
NEEBT BOEME L S SCHOARIE BRI SR8, AR s s BUR AR RE ST e
Wt o 2= DIRAEH, ARG HU R Tl s o Bobh B IR U, AR 2 00 B S R

AR B AR, SR EAS IS . 2RI &) LI B O R SR,
ARG Tt AR

= BEEG BN N ETECEEE B R

(—) WEFERRRNL, BEMIRBERHN

2 BT G SC N RS DUE B E T IR, AR R S R &
B SR . PHE T A, AEIEE ST NG UHRME S

WO RS, AR R S, U EE R T R .

(=) #FEHFREWN, BRBRTENE

#epdy UL “Pheim T vE, R AR NEAEDUERBYEN T, Al
) TSk AR DATROR 2 20 X0, AP E a5 R R, eik AR R By, AR
DY AP S & ANEIEE

(=) BERFEY, DA REERR

IR B E MM, I BT R CERE . T LG8 RIBRERIMAIE, FHrh

W BB RIBSEARECAR ], i SOREAZ O B iR, I “ B0 IB

BB SOARLL” ) SRAG ) L

(0D PR RBRR, RIEICRMEUERN

HAE SOV R T, SR ARG R IR B I fE AR, AL BN E 1R

NERZARE, TOIRMTE AR SO PR . S SRR S A A, BRI
BRZ VPO, B ANBCRAE LA .

W, SCALREDIR T =& R R & 1 SKER g2

(=) FAZEMCK, 2 EBREA A%



FOME LR HH, FG 2B 2 S e R o RFESCR BN IR MR
TARM, UBRIERIONE; PELREN T ER. BREE. FEEE, W
EEEHM; SESRECARE . T HGe. FKET, SREEAZ. Bl
L (HAWD) 8567 IREENF 7R S, mEH (DEEL) hk2 LR
i, EIEE N

(2D BIFRERS, ITEFRRAAELR

B CRETE S LR L IR . HUIE R S R TR,
AR RIREE, DFIF S KL RAIAE . G4 FIUTA, H4 H IR R
%, LA SERRME . RIS, B 5 RGO R

(=) HRRINEH, WEEERESR

ITRCREL AT, KBTS AR SR, JPREFATE 638 ARilH <
WA AT B SEENE Y, W PR, S diieh . FRIREE . FTAS AR I8 B
R EYEIT RO ES), IR G S CE IR BN

(9 HESHFA A, BRXUBAES

SIRFKZS 5K, TR I A M, LPRAEGTTH . ZORMEE 7> =550
), FRAMREACERIN R, MR E — I — K = AR IR R R, 9
WA E N

(F) BEERFFIF, REERSHZERR

LGSR T AR, MG EREIE 5 R TE Y, MaifisRIl, 3
sk BlERIE . IHMERRESELEE, RABIOPH. KRR SR RIS TT
X BRP—EIWHEZ, CIPEEEECA T, SO IR VR 3 WAL

B G5iE

R rHARILTS 1% G SR EE RN /N AR SCHEE, AR TR AR B0, T2 T
FREB S E N AARIIRE RS . SCHRIEDN 2, S B0 212800 GUHiR
AR SEM A S BRI XRCE N e TEIIRAE, BERETS SR AR AR S
fifige 71, MRELM A LGSR TR 2 A0 R, WA s Rk S
WAL B, FIRTE SEE SCURRE S N I 2888 F Ao

L PE

[1] ET BXHE S5 CEA T B, 2017 (01) :4-8.
[2] wrdtrp e dp AT, B & BE AT . T 52t R AR AL G SO A A R Ok e TR
B L [Z]. 2017.



[3] R Rm/NFE LB MR EES SRS ], 12 - 86 - #

2, 2019 (03) :3-10.

[4] R NEE R R R A S B R [J). NREE, 2025(22) 1 71-72.
[6] ZTAR. a2 MORFERBEIIE SRR LT]. NEECH

2, 2023 (4) :10-13.

[6] B 1B %O E RS ESCRFE MR [J]. F 38 S0, 2022 (11) @ 4-8.
[7] HEMWEMATREIM TR TAELZ RS LSEHAEE ORI IRE (2022 4
RO A (M. b5t =S 20E A, 2022.

(8] SKFIHI. A£G AR T /INFE L RFFEMAE R WET]. FEEE

), 2024-12-18(06)..



	文化浸润视域下传统文化与小学语文教学的融合逻辑及实践路径
	吉林省白山市长白朝鲜族自治县长白镇向阳小学校 李伟娜 134400
	一、引言
	二、传统文化与小学语文教学的融合内在逻辑
	（一）学科属性：人文性是二者融合的天然纽带
	（二）育人目标：同向服务于立德树人根本任务
	（三）学段特征：适配儿童认知规律，实现阶梯式浸润

	三、当前传统文化融入小学语文教学的现存困境
	（一）内容解读浅表化，重知识轻精神
	（二）教学方式固化，体验感严重不足
	（三）融合边界模糊，出现本末倒置现象
	（四）评价体系缺失，浸润效果难以量化

	四、文化浸润视域下二者深度融合的实践路径
	（一）深挖教材文本，分层解码文化内核
	（二）创新课堂形态，打造沉浸式文化体验
	（三）拓展课外阵地，构建全域浸润场景
	（四）推动家校协同，凝聚文化育人合力
	（五）增设素养评价，赋能融合教学提质

	五、结语
	参考文献


